




	


Insert School Badge



















								X School
	Local Governing Body Development Plan and Work Planner 

	2023-2024
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Introduction

The purpose of this document is to plan and evidence the work and development of the Local Governing Body during the 2023-24 academic year.

The work we undertake as a Local Governing Body is based on 3 core functions, which are:  

· Ensuring clarity of vision, ethos and strategic direction
· Holding executive leaders to account for the educational performance of the organisation and its pupils, and the effective and efficient performance management of staff
· [bookmark: _heading=h.3dy6vkm]Overseeing financial performance of the organisation and making sure its money is well spent in supporting pupils and their education, for example SEND, disadvantaged pupils, pupil premium and sports premium

We also endeavour to improve our own practice by identifying and acting on our own development needs, which are outlined within this document.

	This information sets out the purpose of the development plan and planner, and reminds Governors of the 3 core functions of governance. The 3 core functions of governance should underpin the work of the Local Governing Body 










School Vision


Please insert the school ethos/vision/mission statement


	Governors should be mindful of the school ethos/vision/mission statement (and ideally that of the Multi-Academy Trust if an academy).  

This is the school’s vision for the future. It should be captured in a clear statement, in collaboration with school (or trust leaders). 

The vision statement will make the school’s ambitions for current and future pupils/students clear. Ideally, it should also focus on their progress and achievement.

The strategic direction of the school is aimed at achieving this vision. The vision statement should make sure that the school’s vision can be communicated to all key stakeholders (including the local community), so that everyone can work towards it.













Key Governor Positions

	Chair of Governors
	

	Vice-Chair of Governors
	

	Headteacher
	

	Safeguarding Governor
	




School Self-Evaluation (SEF) 2023-24

The School Self Evaluation Form (SEF) is our school's evaluation of how it is performing in the following areas: effectiveness of leadership and management; quality of teaching, learning and assessment; personal development, behaviour and welfare; and outcomes for children and other learners.


	Current School Self-Evaluation (RAG Rated)

	

	
QUALITY OF EDUCATION
	
BEHAVIOUR & ATTITUDES
	
PERSONAL DEVELOPMENT
	
LEADERSHIP AND MANAGEMENT
	
EARLY YEARS EDUCATION

	
OVERALL EFFECTIVENESS


	e.g.
	Good
	Inadequate
	Requires Improvement
	Good
	Outstanding
	Good

	RAG
Aut 23
	Insert judgement
	Insert judgement
	Insert judgement
	Insert judgement
	Insert judgement
	Insert judgement

	RAG Spr 24
	Insert judgement
	Insert judgement
	Insert judgement
	Insert judgement
	Insert judgement
	Insert judgement

	RAG Sum 24
	Insert judgement
	Insert judgement
	Insert judgement
	Insert judgement
	Insert judgement
	Insert judgement



	[bookmark: _heading=h.1fob9te]The school should have a School Self-Evaluation (SEF) and will be required to provide this to inspectors during an Ofsted inspection.  The SEF is a snapshot of where the school is at a point in time.

The SEF identifies the school’s strengths and weaknesses and grades the school against the current Ofsted inspection framework or some other basis for grading. In completing the SEF, the senior leadership team can determine which areas of improvement to focus on.

It is important that Governors are aware of the SEF and how the school judges itself against the current Ofsted inspection framework. The table above gives Governors a quick snapshot of this. The school will have the full SEF and Governors should ask for details of this on at least a termly basis (possibly via the Headteacher’s Report to Governors). This will allow them to complete the table above and monitor (via the RAG ratings) whether the school is moving in a positive direction. In an instance where, for example, the SEF sees slippage (e.g. a category goes from ‘good’ (green) to ‘requires improvement’ (yellow), this can be quickly identified via the table and Governors should challenge senior leaders and be aware of the reasons behind this. For example, under the category ‘leadership and management’, a change at leadership level could see this category go from green to yellow, should an experienced Headteacher leave the school and a new one, with less experience, be appointed.

There is no right or wrong way in how Governors complete this section of the planner. For example, they might wish to add the simple table below, which allows them to give commentary/context around the SEF.

Example comments

	Date
	Comments

	Aut 23
	Personal Development remains ‘RI’, but we are confident that the school is 80% where it needs to be in order to get to good.

	Spr 24
	Personal Development has now moved into the category of good, but this needs to continue to be worked on in order for this judgement to be secure.

Behaviour and Attitudes – we have seen a significant reduction in the number of exclusions since the autumn term and attendance continues to improve. The school is near to moving from RI to good in this category


	Sum 24
	Behaviour and Attitudes – during Spr 24 the school has continued to see improvements in attendance and there have been no exclusions. The school now assesses itself as ‘good’ in this category.









[bookmark: _heading=h.ynd1u4uav1wv]School Development Plan (SDP) 2023-24

Our School Development Plan (SDP) is a strategic plan for improvement. It brings together, in a clear and simple way, our school’s priorities.


	
2023-24 School Development Plan Priorities


	
	Priority
	Aut 23
	Spr 24
	Sum 24

	1.
	
	Insert RAG Colour
	Insert RAG Colour
	Insert RAG Colour

	2.
	
	Insert RAG Colour
	Insert RAG Colour
	Insert RAG Colour

	3.
	
	Insert RAG Colour
	Insert RAG Colour
	Insert RAG Colour

	4.
	
	Insert RAG Colour
	Insert RAG Colour
	Insert RAG Colour




Key 

	Implementation Stage
	

	Partially Completed
	

	Fully Completed
	




	Comments

	Priority 1
	

	Priority 2
	

	Priority 3
	

	Priority 4
	




	The governing board should approve the school development plan (SDP) every year. Governors should understand what to look out for and what questions to ask in relation to holding senior leaders to account in relation to the school’s development priorities. The SDP is sometimes called a school improvement plan or strategic plan.


























Local Governing Body Information

	Name of Governor
	Appointment
Category *
	Term of Office

	Skills
	Roles and Responsibilities

	
	
	From 
	To
	
	

	e.g. Paul Smith
	Co-opted
	01/09/21
	31/08/25
	· Finance skills – is an accountant.
· Governor in another school
· Has previous experience of working in a school as a SEND Support Teaching Assistant.
	· Safeguarding Governor
· SEND Governor

	
	
	
	
	· 
	· 

	
	
	
	
	· 
	· 

	
	
	
	
	· 
	· 

	
	
	
	
	· 
	· 

	
	
	
	
	· 
	· 

	
	
	
	
	· 
	· 

	
	
	
	
	· 
	· 

	
	
	
	
	· 
	· 

	
	
	
	
	· 
	· 

	
	
	
	
	· 
	· 

	
	
	
	
	· 
	· 

	
	
	
	
	· 
	· 

	
	
	
	
	· 
	· 



* This information can be found within the Articles of Association and/or Scheme of Delegation.

	This table should be completed to include information about all Governors, as directed. This helps Governors identify when terms of office are ending and also where their skillsets are (and also helps identify any possible gaps/training needs). This helps to inform the Governing Body which Governors are best suited to take on individual areas of responsibility, as they can be assessed against their specific skillsets.  



[bookmark: _heading=h.5d993igdcm7p][bookmark: _heading=h.9jvx1yrk40nq][bookmark: _heading=h.3znysh7][bookmark: _heading=h.ov5zgma14w6f][bookmark: _heading=h.mcl118wyhyk8][bookmark: _heading=h.2et92p0]
[bookmark: _Hlk105499792]Meeting Agenda Items and Monitoring/Evaluation Activities 

The information below gives a list of suggested and recommended agenda items for Governing Boards which operate with two main committees (i.e. a Resources and a Standards and Curriculum Committee).

We use the information below to help formulate our Governing Board meeting agendas and monitoring and evaluation activities.

If your school does not operate with this type of committee structure please amend this table so that it reflects your governing board’s committee structure 

	
	Governing Board Meeting
	
Resources Committee (oversees finance, premises and staffing)
	Curriculum and Standards Committee
	To Agree Monitoring and Evaluation Areas, along with Actions and Activities 

	Autumn
	· Staff Presentation (linked to an SDP Priority).
· Annual Declaration of Interests and Review of Register of Business Interests – confirm arrangements for publishing updated Governor information on the school website.
· Election of Chair.
· Election of Vice-Chair.
· Review of Governors’ Code of Conduct.
· Review of Committee Membership and Terms of Reference.
· Performance Data: Evaluate Pupil Outcomes 2022-23.
· Finalised School Development Plan Priorities 2023-2024
· Review and Agree the Whole School Self-Evaluation.
· Arrangements for Headteacher Performance management and Pay Review.
· Staff Appraisal Arrangements.
· Review of Safeguarding Arrangements and Procedures.
· SEND: Review and Approval of SEND Information Report.
· Pupil Premium: Review of Strategy Statement.
· PE and Sports Premium: Review Spending and Impact Report.
· Governing Board Development Plan and Work Planner 2023-2024.
· Schedule of Governor Monitoring and Evaluation Visits for 2023-2024
· Anonymised Summary Report of Staff Performance for Appraisal Year 2022-23
· Arrangements for Headteacher Performance Management 2023-24.
	· Review Pay Policy.
· Approval of Head’s recommendations of incremental pay progression – Teaching staff to be completed by 31st October.
· To determine incremental pay progression for Headteacher to be completed by 31st December.
· Review of Financial Management Policy and Financial Procedures Manual.
· Budget Monitoring and Expenditure Proposals including Pupil Premium, Sports Premium and links to SDP.
· Audit of School Fund (for academic year end funds).
· Review and Approval of the Financial Health Check (FHC) Report. This is in preparation for the for Schools Financial Value Standard (SFVS)
· Safeguarding/Health and Safety.

	· In Depth Review of Performance Data: Evaluate Pupil Outcomes 2022-23
· School Development Plan –2023-24 priorities.
· SEF – Review and Evidence School Self-Assessment Judgments.
· Quality of Teaching, Learning and Assessment.(including Provision for Newly Appointed Teachers and Support for Early Career Teachers (ECT)
· Review Ofsted’s Inspection Data Summary Report (IDSR) and Analyse School Performance (ASP) (if available)
· School Curriculum - Update.
· Analysis of Pupil Attendance and Behaviour 2022-23


	Options

· Meet with School Council.
· Visit Link Classes.
· Monitoring of Single Central Record
· Learning walk – focus on aspect of school development plan (e.g. curriculum). 
· Complete HT Performance Management.
· Staff Performance Management (evidence of completion by 31 October).
· Health and Safety Walk/Tour of Premises.
· Attend Staff Monitoring and Evaluation Event (e.g. book review, moderation of work, pupil progress meeting)
· Governing Board Development (Agree Priority Areas) 



	Spring
	· Governing Board Activity OR Staff Presentation (linked to an SDP or Governor CPD Priority).
· Update on Quality of Teaching, Learning and Assessment (including continued provision for Newly Appointed Teachers and support for Early Career Teachers (ECT).
· Pupil Performance Data: Progress to Targets.
· Progress towards School Development Plan Priorities.
· Review of Governance Development Plan: Progress to Date.
· Review and Approve Schools Financial Standard (SFVS)
· Safeguarding (Update)
	· Budget Monitoring. 
· Review and Approve Service Level Agreements (for those SLAs purchased on a financial year basis).
· Consideration of 3 Year Budget plan including determination of surplus balance/deficit plans (LA Maintained)
· Review and Agree Expenditure Proposals.
· Review Schools Financial Value Standard - assessment form to be submitted to LA by 31st March. (Maintained only)
· Staffing (Review of current arrangements/consideration of staffing model for 2024-25).
· Safeguarding/Health and Safety
	Pupil Performance Data: Exploration of Progress to End of Year Targets:
· All Year Groups, 
· Disadvantaged Groups 
· Vulnerable Groups 
· Quality of Teaching, Learning and Assessment. (including continued provision for Newly Appointed Teachers and support for Early Career Teachers (ECT)
· School Curriculum (Strengths/Areas for Development.
· Analysis of Pupil Attendance and Behaviour 2023-24 (to date)

	Options

· Classroom visits – SDP/Governor Development priorities.
· Visit Link Classes.
· Meeting with staff – SDP/Governor Development priorities.
· HT Performance Management -  progress towards targets.
· Monitoring of Safeguarding Arrangements and Single Central Record
· Health and Safety Walk/Tour of Premises.
· Attend Staff Monitoring and Evaluation Event (e.g. book review, moderation of work, pupil progress meeting)


	
Summer
	· Governing Board Activity OR Staff Presentation (linked to an SDP or Governor CPD Priority).
· Review Progress of 2023-24 Development Plans (including Governing Board Development Plan)
· Consideration of Development Plan Priorities 2024-25 (including Governing Board Development Plan)
· Approval of School Budget 2024-25 (LA Maintained).
· Update on Quality of Teaching, Learning and Assessment (including continued provision for Newly Appointed Teachers and support for Early Career Teachers (ECT).
· Pupil Performance Data: Progress to Targets.
· Safeguarding (Update)
	· Budget Monitoring.
· Expenditure Proposals 2024-25.
· Plans for Use of Pupil Premium – Rationale and Expected Impact for 2024-25.
· Plans for Use of Sports Premium – Rationale and Expected Impact for 2024-25
· Audit of School Fund 2023-24 (for financial year end funds).
· Financial Year End/Budget Proposal (Academies).
· Service Level Agreements (Academies).
· Safeguarding/Health and Safety.

	· Review and Contribute to the Whole School Self-Evaluation.
· School Curriculum (Strengths/Areas for Development.
· Analysis of Pupil Attendance 2023-24
· Analysis of Pupil Attendance and Behaviour 2023-24
· In-Depth Analysis of School Development Plan 2023-24.
Pupil Performance Data: Exploration of Progress to End of Year Targets:
· All Year Groups, 
· Disadvantaged Groups 
· Vulnerable Groups

	Options

· Classroom visits – SDP/Governor Development priorities.
· Visit link classes.
· Review community and parental links
· SATS preparation review.
· Monitoring of Single Central Record
· Monitoring that monthly Financial reports are completed with evidence of review by Headteacher
· Monitoring of Single Central Record
· Health and Safety Walk/Premises.
· Attend Staff Monitoring and Evaluation Event (e.g. book review, moderation of work, pupil progress meeting)
· In-Depth Review of Governing Board Development Plan 2023-24





Governor Attendance

	Name of Governor
	Meeting Dates

	
	Aut 23 (1)
	Aut 23 (2)
	Spr 24 (1)
	Spr 24 (2)
	Sum 24 (1)
	Sum 24 (2)

	e.g. Paul Smith
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	





Key

	Attended
	

	Apologies submitted (approved)
	

	No apologies / apologies submitted (not approved)
	














Governor and Local Governing Body Development

Governing Board Development Priorities 2023-24

Our Governing Board Development Priorities outline our collective development priorities for 2022-23. These bring together, in a clear and simple way, what we consider to be the main areas we need to address to improve our practice and effectiveness.


	
2023-24 Governing Board Development Priorities


	
	Priority
	Aut 23
	Spr 24
	Sum 24

	1.
	
	Insert RAG Colour
	Insert RAG Colour
	Insert RAG Colour

	2.
	
	Insert RAG Colour
	Insert RAG Colour
	Insert RAG Colour

	3.
	
	Insert RAG Colour
	Insert RAG Colour
	Insert RAG Colour

	4.
	
	Insert RAG Colour
	Insert RAG Colour
	Insert RAG Colour



Key 
[bookmark: _Hlk137478211]
	Implementation Stage
	

	Partially Completed
	

	Fully Completed
	



	Comments

	Priority 1
	

	Priority 2
	

	Priority 3
	

	Priority 4
	



	Governors should ideally draw up a list of their own development priorities, and it is good practice for them to do so. These could be around addressing skillsets that are lacking on the Local Governing Body (possibly identified via a skills audit, but could also relate to areas such as:
· Recruiting new Governors
· Succession Planning (e.g. replacing a Chair who intends to step down)
· Allocating Governors with specific responsibilities which relate to School Development Plan priorities (for example, if there is an issue around Reading in KS1, then it would be worthwhile to recruit a Governor with a responsibility for Reading, who could focus on how Reading is being developed and delivered in KS1 and across the school generally.
· Increase key stakeholder/community engagement
· Increase Monitoring and Evaluation Role via increased visits to school, in connection with SDP and Governing Board development priorities.
· Increase/improve communication and dialogue/working with Trustees.
















Governor CPD 2023-24

In order to maintain/improve the effectiveness of the Local Governing Board, we are committed to attending appropriate and relevant training. Details of the Governor training and development sessions we have attended in 2022-23 are outlined below.

	Please see listed below examples relating to training and CPD events Governors might possibly attend – these were lifted from a Governing Body Development Plan of a school inspected in November 2022. This should give an idea of how these could be recorded within the plan.





	Governor Name
	Training/Development Sessions attended
	Link to SDP or Governor CPD Priority
	How this training will improve our practice

	A N Other


	Pupil Premium
	Governing Board Development Priority 1 

SDP Priority 2

	Improved knowledge of latest reporting and recording;
Confidence to challenge and support school leaders

	A N Other
	Safeguarding for Governors
	Governing Board Development Priority 3 

	Safeguarding of children

	A N Other
	Safer Recruitment Refresher
	Governing Board Development Priority 3 

	Legally complaint with recruitment requirements;
Safeguarding of children

	A N Other
	DFE Webinar: Ofsted & Governance
	Governing Board Development Priority 3 

SDP Priority 2

	Ofsted myths clarified;
Understanding of the focus from the eyes of Ofsted;
Know which documents to access 

	A N Other
	Safeguarding for Governors
	Governing Board Development Priority 3 

	Safeguarding of children

	A N Other
	Development session with SE Carlton Curriculum Leads
	SDP Priority 2
	Greater understanding of school’s curriculum and its intentions, implementation and impact.

	A N Other
	Meeting with Deputy Head re Pupil Premium
	Governing Board Development Priority 1 
 
SDP Priority 2

	Increased monitoring and evaluation role and gained greater understanding of provision in situ for disadvantaged pupils, along with how funding has been spent/allocated

	


	
	
	




















Monitoring Visits

Where possible, we try to coordinate our visits to the school in line with pre-planned school monitoring and evaluating activities, such as Pupil Progress meetings, book scrutinies, curriculum review meetings etc. This helps us strengthen our knowledge of the school, gives us a greater insight into day-to-day school life and better informs us in terms of asking probing and challenging questions of senior leaders. This also shows first-hand our monitoring and evaluation work, which we evidence via written reports of our school visits. 

We also visit the school as part of our link governor roles, or to see something which we have an interest in learning more about. 

	'Monitoring visits' are where governors go into school to:

· See how a specific aspect of the school works in practice
· Check progress is being made towards the school’s strategic objectives
· Ask about and witness whether the things people say are happening, are actually happening

It is good practice for Governors to be assigned to a particular area of the school (as a ‘link governor’). Link Governors will usually visit the school and meet the staff member responsible for this area (and/or visit their class to observe practice and talk to pupils) 3 times over the year. For example, the literacy link governor will meet the literacy subject lead, the Early Years Governor will visit the Early Years Department. Visits are always prearranged and Governors should not turn up at the school to undertake a visit unannounced.


Examples of monitoring visits





[bookmark: _MON_1735025454][bookmark: _MON_1735025469][bookmark: _MON_1735025482]



	
Name of Governor(s) and Focus of Monitoring Visit

(e.g. SDP Priority/Curriculum Area/Pupil Premium/Sports Premium/SEND)
	Work Undertaken

(What task was performed)
	
Summary/Evaluation of Visit 

(What was seen and learned from visit)

	How an example monitoring/focus visit might be recorded 

Paul Smith (SEND Governor): to look at the school’s SEND Provision (as SEND Provision is a School Development Plan priority).
	Visited the school to meet the SEND Lead and to discuss what has been happening since the recent Ofsted inspection.
	

SEND Governor Visit Report (click on icon below).
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Meeting Review Sheet

		Date

		11 March 2021

		People Involved



NC – EYFS Teacher

PJB – Governor





		Location

		Virtual (Teams) Meeting

		



		Reason for meeting



I wanted to learn more about how Phonics was taught within school, but also how the school had met the challenges of teaching phonics remotely, during lockdown.



		Commentary



I spoke to NC about Phonics and she gave me a very detailed explanation of the work going on within (and outside) school with regard to Phonics.



NC explained that:

· The school used to solely use Read, Write Inc Phonics, however, not all children were engaged with this scheme of work, so the school now offers a bespoke phonics scheme alongside this. The bespoke scheme was introduced in order to further engage boys.

· The school continues to use the accelerated learning cycle but has adapted this so that it is delivered in a more ‘hands on’ manner.

· Phonics is usually delivered in 20-30 minute sessions:

· Groups are usually split in terms of ability, but it has been difficult to do this during covid;

· Staff have been interchanging between groups based on impact and class bubbles;

· Children are more engaged with Phonics (in reading) than they were under the Read, Write Inc Phonics scheme, and the school is now seeing children doing more to ‘teach each other’, which has been pleasing to see, especially in terms of the positive impact on learning this has shown.

· Assessment – 81% of children have made expected or better progress, despite having to learn remotely

· Some Year 1 children are already learning Year 2 words.

· In Year 2 the school is using its strongest staff to help children with their learning. This has proved to be successful as this year 70% of children are on track to achieve the required standard, compared with 59% in 2019-20. The year 2 target is 89% and the school is confident that this can be achieved.

· Whilst the school is still 8.5% below national, baselines were less than 50%, therefore an increase to 70% demonstrates excellent progress.

· Along with the Acting Headteacher, NC has worked on a Phonics Strategy Plan throughout the school and anonymised information, showing target groups, was shown to me. The Strategy Plan not only relates to each year group, but also highlights intervention related work.

· CPD – a number of staff carried out Phonics related CPD in September 2020. The school utilised its strongest staff to work in Year 2 and this work was successful. These staff are now working in Year 1.

· All staff receive a timetable informing them when Phonics work is being undertaken, this also includes ideas for staff on how to deliver sessions and examples of best practice. All staff work as a team, not individually, and are more than happy to share and disseminate best practice and useful resources. 

· Covid – Covid has presented a number of challenges, not least of which has been engaging with the bottom 20-40% of children (and their families). It is essential that these children do not fall behind their peers further still. 

· The school has a TA trained in interventions, who works with the bottom 30% of children (usually via a 1:1 session for 10 minutes per day)

· Phonics sessions: These take place twice each day in EYFS and Y1

· Early Years sessions – 20 minutes am and 15-20 minutes pm;

· Year 1 sessions – 30 minutes am and 15-20 minutes pm;

· Remote sessions (pm) have been aimed at middle ability children so that they can be delivered to full classes; 

· Children who are ‘secure’ – there is a focus on fluency (RWI) for children who have reached a secure phonics level. Once children are confident with the pronunciation of words, their stamina/fluency for reading is focused on as they need to read 90 words per minute (Year 2) and 70 words per minute (Year 1).

· Once children have been able to demonstrate fluency to the required level, the school then focuses on their comprehension and getting them ready for things like SATs questions.

· Reading Books – these are changed twice each week and meet child expectations/levels via RWI. 

· Parent Workshops – the school has introduced parental workshops to support parents with their child’s learning (in relation to areas such as learning and terminology);

· Online parental engagement during lockdown has been good as the school has been able to reach the parents of children in the bottom 20%. This way of engaging with parents has been positive as those parents who are not confident can simply listen to what is being said during the session and there is no expectation for them to contribute/say anything.

· Resources have been shared with parents, including videos explaining how phonics is taught in EYFS and what is being taught.

· During parental sessions, parents have been informed about:

· Assessments and expected progress;

· They have been showed books;

· They have been informed about how often assessments take place;

· Activities – including what activities can be undertaken by parents at home;

· Where additional online resources can be found.

· I asked about children who do not reach the required phonics level/pass phonics by the end of Year 2. NC explained that interventions are in place and that a trained TA (mentioned above in this report) works with children on a 1:1 basis until they pass. At the start of the 2020-21 school year, 15 children in Y3 had not passed their phonics – this figure had reduced to 7 children, which was an excellent achievement and helped to evidence the positive work of the school.

· KS2 Phonics Intervention Scheme – NC shared this information with me.

· All KS2 staff have access to this information and are therefore of what work needs to be undertaken with children who are eligible for interventions.

· I asked whether the school was utilising catch-up funding to boost work around phonics for lower ability children. NC informed me that the school had purchased books for children to read at home. Some of these books were ‘pre-reading’ books (i.e. they had no words in them, some were ‘blended reading’ books (i.e. they had a picture on a page and a word underneath the picture). 

· The school has set aspirational targets for 2020-21:

		2019 National 82.0%

		2021 Target – %



		

		All

		G

		B

		PP

		SEN



		Year 1

		89.4%

		92.3%

		88.0%

		83.3%

		0.0%



		Year 2

		86.4%

		95.0%

		76.4%

		100.0%

		33.3%







· I asked about gaps between disadvantaged and non-disadvantaged children. NC informed me that:

· EYFS – there were gaps, and a timetable of additional support was about to be introduced (w.e.f. 8 March) to address this;

· Y1 – there were gaps, and a timetable of additional support was about to be introduced (w.e.f. 8 March) to address this;

· Y2 – there were no significant gaps. 



		Outcomes/Actions

 

The desired outcome from me meeting with NC was to learn more about how Phonics was taught and delivered, both within the school setting and via remote learning. NC went into detail about phonics and was able to evidence all her comments with evidence which she allowed me to see. I am very confident that, despite the school being below national attainment percentage figures in phonics, there are valid reasons for this (i.e. the starting point of children). The school is able to demonstrate and evidence that despite their low starting points, children make excellent progress from their baseline assessments and this is testament to the hard work, quality teaching and interventions in place to support pupil learning. I was able to gauge that the school knew its children well and (where interventions were required) what they needed to achieve to meet the required phonics standard.



I would like to thank NC for meeting with me and for her comprehensive summary of how phonics is taught and delivered within the school. I feel much better qualified to speak about phonics, I have a greater understanding of phonics and I hope to use what I have learned to ask more informed, relevant and challenging questions within meetings of the Governing Body.
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Meeting Review Sheet

		Date

		11 March 2021

		People Involved



LJ – Attendance/Pastoral Officer and Parental Support



PJB – Governor







		Location

		Virtual (Teams) Meeting

		



		Reason for meeting



· I wanted to more about how safeguarding practices were followed in order to ensure children remain safe within school



· I also wanted to know how the school had met the challenges of keeping children safe and being able to monitor their wellbeing during lockdown – especially children who could easily disappear ‘off the radar’.



· I also wanted to hear how the school engaged with the families of pupils who are vulnerable and what support had been offered generally to parents/families during lockdown



		Commentary



I spoke to LJ about safeguarding and what the school did to keep children safe and she gave me a very detailed explanation of the work going on within (and outside) school.



· CPOMS – LJ stated that CPOMS was a vital tool to support the safeguarding work of the school. She explained that CPOMS was a software solution for monitoring Safeguarding, wellbeing and all pastoral issues within the school. The software was used alongside existing safeguarding processes and helped the school ensure that its children remained safe and fully supported. 

· All staff have access to CPOMS, which has replaced all written records. Past written records have been uploaded to CPOMS. CPOMS is a secure piece of software and staff can only access information within it that they have been given permission to see.

· Vulnerable Pupils and Families Team (VPF) – the VPF Team, which consists of SLT and LJ, have full access to CPOMS and they are the main DSLs of the school. If anything major or of concern is inputted on to CPOMS by staff, they must inform a VPF Team member of this.

· The VPF Team meets monthly and all children on the CPOMS system are discussed. There are currently 50 children discussed within VPF meetings.

· LJ feeds back on everything within VPF meetings (e.g. child protection matters).

· There are currently 15 ‘early help’ cases within the school. LJ leads on 5 of these and gives feedback on them via CAF meetings. 

· VPF meetings and school records are of such quality that information can be picked up/accessed quickly and easily should LJ not be available. This ensures that the school can react quickly should an emergency situation arise.

· VPF meetings continues to be held during lockdown. 

· During lockdown the school was required, on a weekly basis, to complete a VPF tracker for the LA

· LJ ‘RAG’ rated the children on the tracker (in red if not seen/heard from during the week) 

· The tracker was shared with other agencies as part of a network. If nobody within any agency had seen/heard anything from a VPF within the week this would be acted on as a priority.

· School Records – LJ had kept her own records during lockdown, and this contained information about 62 pupils who were vulnerable or where there were concerns about them.

· LJ would try to contact/see these children/families on a weekly or at least fortnightly basis;

· 12 children on the list had a social worker – LJ managed to ensure that 10 of these children came to school during lockdown.

· Safeguarding Incidents – as a result of the exemplary records of the school and hard work of staff (and agencies), no safeguarding issues had occurred in or out of school during lockdown.

· Provision for Vulnerable and low income Families – 26 laptops had been given to families, along with Vodafone SIM Cards to allow internet access. The school had been able to circulate additional Vodafone SIM Cards to low income families and/or families in need.

· Families which struggled with ICT had been provided with paper copies of work for their children; 

· The school has supported low income families, for example by putting them in touch with food banks, making them aware of grants (such as Covid fuel grants). In one case the school had helped a family get hold of a washing machine.

· Parental Engagement – the school had held a number of ‘remote’ coffee mornings to engage with parents.

· This had helped support some parents who were not confident with home schooling;

· Attendance at these events was good and has become a very effective way in which the school can communicate with parents, and in some cases hard to reach parents;

· Some parents have asked if they can join the PTA as a result of the ‘remote’ coffee mornings, which has helped them not just learn more about the school but has improved their self-confidence.

· The school will continue to adopt a remote approach and is happy to do so, if it helps maintain and improve parental links and engagement.

· Social Media – LJ has used Twitter to:

· Publicise local events;

· Sign post useful information for parents;

· LJ gave an example (confidentially – without mentioning any names) of where information she had posted via Twitter on IDAS had helped a mum and her children escape a domestic violence situation at home.  

· EAL Families – the school has not had any issues in engaging with EAL families. All families can speak English but translators are available from the LA if required. In most cases both parents within an EAL family work so there aren’t usually any issues around depravation. 

· Safeguarding CPD – Mrs Trickett, Acting Headteacher is the designated safeguarding lead (DSL) for the school;

· Deputy DSLs are: Mr McClure, Mrs Underhay, Miss Jones and Miss Till. 

· They attend training every two years to ensure that the school adheres to all school safeguarding procedures and policies.

· All staff in school undertake safeguarding training which is renewed every year. 

· Single Central Record – whilst this does not relate to children and is not an area of work LJ is involved with, LJ was able to tell me that Mrs Trickett, Mr McClure and designated admin staff are responsible for the SCR and ensure that it remains up-to-date and compliant with statutory requirements. 

· As I was going to speak to several staff later in the day about their wellbeing, I asked LJ how she felt generally and what the school was doing to monitor her wellbeing. LJ stated that:

· She felt fine and is a resilient character;

· Can access wellbeing support if she requires it; 

· She has been in school all day and has been asked by Mrs Trickett if she is ok;

· SLT contact staff who are not in school via a weekly ‘wellbeing check-in.

· The school has provided ‘pick me up’ boxes in the staffroom;

· Staff have accessed wellbeing sessions online, which they are encouraged to take ideas from.









		Outcomes/Actions



I have met with LJ before and was very impressed with her commitment to her attendance role. She is very passionate about her work and goes over and above what is required of her. LJ has formed tremendous links with the community, and it has gained the trust and respect of parents, a number of which can be classed as hard to reach or on the school’s VPF radar. LJ respects confidentiality which has further strengthened parental trust.



LJ is thorough in her work and can be trusted to work on her own initiative to get the job done. She speaks clearly and confidently about safeguarding and fully acknowledges the importance of being thorough (yet sensitive) in this area of work. The fact that the school has not experienced any safeguarding related issues of note during the last 12 months of lockdown is testament to the safeguarding work of LJ and the school.   



LJ (and the school) have and continue to work hard to engage with the community and work with external agencies, in order to ensure that the children of the school are as safe as they possibly can be.



I cannot speak highly enough of LJ or the work that she does. I could listen to her talk about her work and the school all day long. I seem to recall saying in my Governor Visit report when I last spoke to LJ that “Every School needs a LJ” – my meeting with her on 11 March only reinforces that statement!



Further Action

· It may be useful, when things are more settled within school, for me to see the Single Central Record (anonymised if possible) so that I can confirm that the school has one in place and complies with the legal and statutory requirements associated with this.
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Meeting Review Sheet

		Date

		11 March 2021

		People Involved



Mrs X – KS2 Maths Lead

Miss Y – EYFS Teacher

Miss B – Y2 Teacher

PJB – Governor





		Location

		Virtual (Teams) Meeting

		



		Reason for meeting



I wanted to learn more about how senior leaders were supporting staff wellbeing within school during the coronavirus pandemic. Schools have remained open throughout the pandemic and I wanted to know whether staff were being supported during these unprecedented and challenging times. 



		Commentary



I asked the 3 staff members if they felt that the school was (and had been, during the coronavirus pandemic) supporting them in terms of their mental health and wellbeing.



I was informed that:

· A number of initiatives had been introduced to support staff, not just in terms of their wellbeing but also their mental and physical health (e.g. fitness classes after school).

· Staff were invited to attend online ‘social’ meetings with other staff.

· Staff who were not working in school received regular (weekly) wellbeing calls from senior leaders.

· All staff were regularly made aware of the health and wellbeing support available to them, which they were encouraged to access.

· All staff were working together as a team and were supporting each other (e.g. regularly asking about each other and offering help).

· A ‘Winner of the Day’ WhatsApp group had been formed, with a focus on positive actions

· Resources were available to staff including:

· Wellbeing documents;

·  Network events were available (both internal and external);

· Mental Health days/Compliment Days and Counselling sessions had been publicised and promoted;

· ‘Goody Bags’ were available to staff, which also contained positive messages.

· One of the 3 staff I spoke to had accessed counselling sessions promoted by the school, which they had found to be supportive and useful.

· The Trust had offered support via networking events and teaching and learning days. 

· All teachers had been given additional PPA time, along with a ‘golden ticket’ allowing them an additional PPA session.

· Parents had been supportive towards staff and the school. On rare occasions where this was not the case, X staff had spoken with the parent(s) in question.

· I asked if there had been any problems/difficulties which could not be easily addressed. I was informed that it was difficult for teachers to set work and have a programme of work in place, which could be stuck to, due to the vulnerability associated with the covid pandemic. For example, one child showing covid symptoms could mean that a whole ‘bubble’ was required to self-isolate at short notice. 

· A member of staff could be in school one day and not the next because of covid.   

· It was difficult to track and assess where pupils were in terms of their learning/attainment.

· In EY it was even more difficult to assess the children as a lot of their learning came via play, which could not be monitored.

· Despite these challenges, all 3 staff I spoke to were positive and acknowledged that the difficulties and challenges they faced could not be helped. They all agreed that in terms of support, they could not ask for more from the school and were appreciative of everything that had been done for them.







		Outcomes

 

It was clear from speaking to the 3 staff members that the school is doing everything that it can to support its staff, in terms of both their health and wellbeing. The staff were very complimentary of the supportive resources and mechanisms in place for them and spoke highly of the personal support given to them via SLT staff and colleagues.



Despite speaking to all 3 staff at the end of the school day, they were all enthusiastic and had smiles on their faces as they spoke. There was also a sense of camaraderie amongst them. Despite the challenges associated with coronavirus and the increased expectations placed on schools and their staff, staff morale within x appeared to be high. 



I spoke to two other staff members earlier in the day and what became apparent through those conversations, and this one, was that coronavirus was in no way being used as an excuse or a reason for staff not to perform to the best of their abilities.



All staff I spoke to throughout the day, including during this particular visit, spoke highly of the SLT of the school. It is evident that the SLT of the school have a caring approach towards the health and wellbeing of staff, but that they also lead by example in terms of their work ethic and continue to have high expectations of staff (and pupils). This has clearly rubbed off on the staff I spoke to, all of whom continue to do an amazing job through both difficult and challenging times.
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		Governor visit to school report



		



		Name of Governor:

		



		Date of visit:

		05/09/2022



		Planned focus of visit:

		SEND meeting



		Does the visit relate to the Governing Body’s monitoring of the School Development Plan?

		Quality of teaching, learning and assessment



		



		What preparation did you undertake before the visit?

(e.g. staff presentation at Full Governing Body Meeting, meeting with Head)



		

Discussion with SJ (SENCo and inclusion manager)



		Purpose of the Governor visit

(e.g. to see a new initiative in practice, conduct a safeguarding walk with the caretaker)



		

IN my role as SEND governor it is important that I meet regularly with the SENCo at Sandal Magna. 





		Describe what you a saw/did during your visit?

(e.g. what were the children doing whilst taking part in a new initiative, reviewed specific safeguarding procedures, ensure school is safe and secure)



		

During the visit SJ and I discussed what has been happening since the last Ofsted visit in relation to the SEND provision at the school. We looked at the new SEND audit which looks very positive with many areas embedded already and some in progress. There was only one area that hasn’t been completed. This was a skills audit of all staff throughout the school in relation to SEND. This was something that was going to be put into place as soon as possible. SJ was looking for advice on how best to create this skills audit. SJ then talked me through the learner profiles which are put together for all learners and reviewed annually. 



We than looked through the next step which was the “Helping Me To Learn” document that was a progression for a handful of learners from the learner profile. These are checked and updated termly. 



We then moved onto “My Support Plans” and the education and welfare plans. These were much more detailed documents and again were checked termly.

SJ then explained the PS (Progression Steps) Which went into finer detail from Early Years to Age Related Expectations in year two. These are for learners who make very slow progress through school but still do make smaller steps of progress. This is measured using the PS system.



I was then shown examples of the intervention tracking system which gives an overview of the school, an overview of interventions and can also track classes individually. 



This all seems to be a much more strategic way of looking at the SEND provision within school and how progress is made and expectations tracked.

I thanked SJ for her time and we arranged a date for our next meeting – at which I can monitor steps made since this visit.



Date of next meeting Wed 11th January 2.30pm





		How has the visit strengthened governance?

(e.g. better awareness of an initiative that governors have agreed to fund, seen information presented by staff in practice, strengthened ability to ask questions to senior leaders)



		

Strengthening links with SLT

Better understanding of SEND provision within school and how it is progressing and developing.







		Name of Governor

		

		Signature:



		



		Name of member of staff

		

		Signature:
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X Academy







		 Visit Report form





		Governor name: PJB

		Date: 17 January 2020

		Time: 



		Focus area of visit: Attendance

		Lead Member of Staff: JG  + SM (EWO) 



		Purpose of Visit: 

· To discuss work being done to improve attendance, absences, and late arrivals.

· To observe discussions with EWO over attendance issues and decisions taken to fine parents for taking children out of school for term-time holidays. 



		Context of the visit:





		Attendance has been an issue at the academy and was picked up by Ofsted when last inspected. JG has been given responsibility for pupil attendance and I meet with her on a termly basis to monitor the work being done by the academy and to ask JG about what impact it is having on improving overall attendance.



		

Comments:





		I should point out that individual cases discussed between JG and SM were done so via JG’s laptop screen, which as a Governor I did not see, as I was not in attendance to listen to individual cases or hear the names of children, that is not my role as a Governor and is confidential, but it was useful to observe first-hand that these discussions are held, along with actions to take.



EWO gave JG advice on actions to take on situations which had occurred, along with what to do if attendance worsened for borderline children.



EWO proposed a Knottingley network meeting which JG was receptive to.



JG and CP continue to track persistent absence of disadvantaged children. 13/72 are pa. All are due to term-time holidays. 



33 holidays (fined), double this time last year. 22 of the 33 are pa. Most of these children are almost back at 90% attendance and this will continue to improve if they don’t have another holiday. If they have more than 2 holidays per academic year they will be fast tracked by the EWO and prosecuted.



Only authorised term-time holidays are for SEND children in receipt of 1:1. 



No sickness is authorised before and after a holiday, as parents are using this to prevent being fined.



95.55% attendance at Xmas. 



This term looking pretty good to date. 96.57% with unauthorised removed. 



Number of pa up from 40 children to 48 but norovirus to blame. Taking norovirus out would fall to 38 pa, 2 children better than 18-19.



26% of all pa are disadvantaged, a 10% drop on last year’s figure of 36%.





		

Areas for development:





		There have been significant improvements in pupil attendance throughout the academy and over the school year, however, 26% of our disadvantaged pupils are classed as persistent absentees, which is an improvement on 18/19 (the figure was 36%) but is still too high. This continues to be a clear action area for JG to address in 2019/20. 



		

Summary of key findings:





		I continue to be impressed with the work of JG, given that she only has 2 half-days per week to work on attendance. The EWO came across as assertive and strong in character and prepared to make/take hard-hitting decisions. This is a positive for the academy as EWO’s have not always been as effective in their role as the current one.



It has to be said, however, with the exception of persistent absentees who are classed as disadvantaged, attendance continues to improve and that the work of JG and the EWO continues to have a positive impact. It is not an easy JGb though and it clearly takes a lot of time and effort to get some families to engage and recognise the importance of sending their children to school.





		

Any other comments:





		As ever, I again wanted to thank JG for being so open, honest and willing to share information with me. Whilst she has done a phenomenal JGb with attendance, she does not rest on her laurels and is the first to admit and acknowledge where improvements can be made. She is an incredibly positive individual and that positivity invariably rubs off on others. She is both a credit and an asset to the academy.



		



 

Signed by ………PJB……………………………..   Date ……17 January 2020…………………..
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